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ABSTRACT ' ^ 

This Bcnograph is designed \f or* those charged with 
:^iplepenting career education progi:ams* The\ first four cf i thjB nine 
sectibns clarify basic concepts. In sectJLcn 1 career education is 
defined as an effort to helf,p in'divjldualk acguire and utilize 

J|aioW).edge, skii:is, and attitudes which sake work aeaningful, 
prjo^diKrt dve, and satisfying. In section [2 ^he need for involving 
sxudepts ill developsental and coiiprH^nsilsive jrork related sequences is 

^f ir«ed.«* isection 3 defines the target Ipopula^icn as all t^acheris and 
learners. Careerje ducat ion responsibiUij^les; as £ta\ted in section" <l> 
Belong to the total ii^strtfctional ^siraf f/. £ecticn"^5 f ocuses on career 
ed^^^ as a systenatic a^d d^^lopi^t al part of the tctal school 

prbqraa. The next four sections^ dli!cuss\aids tc teaching^/leajcning 
adjustnent. Section 6 emphasises a teaching philosophy which includes 
positive work habits, teaching strategies, and yai^^s* In section 7, 
the teacher* s attention to the learning purpose is stressed. 
Techniques providing work related experien^ces are described* section 
B iB^^^^ and teachers on how to infuse career €ducati<5nV 

into school prograis. Examples of basic sJfills and career related 
activities are giv^n for grades 3, 6, and 11. In the final Section, 
implem^ suggei^icns are presented^ is relation to administrj^or 

rea<liness to allow change, teaicber readiness tc make change, and 
cbvmunity readiness for change. (CSS) 
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Barbara Preli anoa won an award as Outstanding TV^ad^bar It^fjlaai^l^^j^^ >. 

Kentucky. It was, in large part, due to her extraordiriaryi^^ 

dedication as a classroom teacher, that led to her appointih©^ a^^ i^/ . 

Career Bducation Coordinator in her school district. . Barl5ai^x|P!reli^^^^ 

believes in teachers because ste is a teacher. Whoi we' decid^ v^^^^^^^ 

needed a monogrc^Jh on ''Career Bducaticai and the Teaching/Eieemii^ ■ - 

Process^" Barbara was the obvidus choice as author. • * * - 

ISiere are many Key messages conveyed in this nbnograph. First/ / , 

Ms. Preli makes clear her own clear dedication to the inpoir^;ai:K3e * 

of instructional content. ] Readers should be aware, throu^iout r> 

this nonografiir that helping students learn Tnc)re ii^^ ^ - ^- ^ > 

content is a major, bver-rid-liig objective of Ms. Preli. She has V ,r 

illustrated very well the wavs in vAiich career educatioi setves ^ , • j 

as a vehicle for acocnplir/iiing this ob*jective. * 

Second, Ms. Preli makes dear, in several pctrts pf this itonogreqESif 'i -^ii -.-.^ 

hfer ocnmittftent to all die basic goals of edvication;*i.^., she is // <^ v 

not preoccvg^ied only with the goal of education as preparation s for ' ^ > , 

wcxrk. Her major €ni*icsis, .it can be seen, is. on, .motivating students ^ 
to learn 5»ibject nihttar and on introducing varxfetg'feinto the teaclHng/ 
/ learning proccc:> in oxrder to acccnpU^h this goal^ ' Her dedication\|x) 
helping teacheirs p^^pvide students- with na^? ai>d exciting ways to leam * 
is so greSit: as tq raSke it iirpossible for her \x> wrship unduely the x 
goal' of educatioi\ as preparation for work. By placing this goal in 
a proper perspep^v^, she does a great favor to> career education. 

Hiird, Ms. Preli was, in my qpinion, uixJuely modest in the exarrples ' 
of career education activities presented in this ncnogrqph. . T*e 
literally thousands of Ipurs of tiine she and her staff have .<^evoted 
to helpi^ teachets invent these career education esgpxx>adloiak to JLeamingr 
will npt be apparent to J±ose reader$^<^» have r^ver at^enipted tb do vrtiafc ; 
Ms. Preli does eveory daiy.^ H is that , 

teacher^ be given time to develop career education materials and^t^ ijifus^ 
tiiem into the tea<±ii>gAearning process. This admonition ''ocmes from^fcflfe ' 
long and ricdi e^qperienoe she has had in innplementing career edxKijation; in ' ^ 
her school district.^; It is hoped that educational decisipranakers ^jiii^l^^ 
take these recottiiiendatiaris seriously w ' ' /V^ **:^ ' 



Etaurthj the section on implementing career education in' a school 
district is filled with practical and useful suggestions for 
e^cattonal administrators, "flie need for administrative support . 
and encouraganent for classroom, teachers is very well illustrated 
in this section. 

Filially, what, to me, is the most ijtportaht "message" of all those 
found in this monograph is Ms. Preli's irisistance that classroom 
teachers be held aooountable for infusing career education into 
the teaciiing/leaming process, as a regular part of their instructional 
respOTsibilxties. No where does she iaiply that this is sonething to 
^ 5Ssed to existing teacher responsibilities. Instead, she ooncentiatt 
on providing helpful hints on ways in which tfeachers can jneet responsi- 
bilities they have had all along. 

* ■ ■ 

I hope that professional educators reading this monograph will agree 
with the position Ms. Preli has taken that assi^ such great faith ' 
and o onf idenoe to classroom titeachersi ;,j;-4ippe that parents arid 
ocnuunity members readipg this monogfaph will gain an even greater 
appreciation for teachSrs by doing so. For my part, I am deeply * 
grateful to Ms. Preli for sharing her thoughts awi ccranitmBnts with 
all of us. 



^ 

Kennetli B. Itoyt, Director 
Office of Career EHuoation 
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CARKER EDUCATION TEACHING/LEARNT NH PROCESS 



Career Education over the past years has evolved from an initial concept 

to a real fact . Much of the literature and discussion has been devoted^ to 

^four basic areas; 

. ' . Definition \ 
<> . Rationale - Need - \\ 
Target Population ^ . 

. Role Leadership , 

After various stages of development, general agreement has been reached on the 

above issues. Occasionally an article will appear re-analyzing various terms ^ 

or justifying a particular role group. While divergent thinking is oft^Br^on- 

istructive, niost lopal implementors have reached concensus on the above iasues 

and are moving beyond jockeying for "ownership" to the more important task of 

implementation • ' 

• ■ WHAT IS CAREER EDUCATION . 

\ ' . ■ ■ ■ • , ■ 

"Career Education is ^n effort aimed at refocusing American educatioii and 

• .1 > . - 

the actions of the broader community in ways that will help individuals acquire 
and utilize the knowledge, skills, and attitudes necessary for each to make 
work a meaningful, productive, satisfying part of his or hpr«way of living.'*^ 

Local practitioners are careful to point out that preparation for work is 
-considered one of the basic goals of education.. Career Education not design- 
ed, to sdiye all the problems of education; but- to refocus education on one of ; 
its goals, preRaration for work, as part of the^total educational^ endeavor . It 
is not, developed as an isolated padkage but viewed in context with the total 
educational prograjn and interrelated with other baisic educational goals within 
the delivery system of the school program. ..r v . . 



Tlie above dofinilLon can be lurtficr clarii'iud by looking at the student 

outcomes. What ^ will the students accomplish? The' learner outcomes, as define i 

by the United States Office of Career Education, are: 
• * , ' • 

. • 'Increased self-awareness 

Increased basic academic/vocational skills 
. • ' Increased awareness of work values 

Increased awareness of knowledge about work I 
Improved work habits ^ 
. Increased. work getting and seeking skills 
Increased placement , / 

^ . Increased awareness of means for continued education 

Career Education addresses itself in a systematic manner to each of the above 
outcomes. 

. RATIONALE - NEED 

^ f4any research studies, articles, and commiinity surveys indicate - the failure 

. ^f education to help students leaving the system to understand the changing rela- 
tlc^hshlp between education and work.' Whether such criticism is ji/stified or not, 
data indicates a majority of students are leaving the system with: 



lack of employability. skills 
limited knowledge of available occupations" 
limited job 'Peeking, jgetting, and keeping skills 
little recognition of the values and rewards of work 
limited decision making skills 

little awareness of^ the purposefulness of education 
to the world of work 

• Data reflects a need for strengthening these areas with all students and at \all 
/ levels of the school program. Basic habits and -attitudes need to be developed 
in the formative primary years and continued in a systematic, de^/elopmental^ro- 
cess throughout the students development. , ' 

'-"Aren't we already doing this?," is often asked. Simply stated, a qualified 
answer is yes. There have biaen many career-related activities randomly conducted 
in 'the. schools. -The difference is that Career Education, as a./oncept, insures , 
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that tficuc ^ct ivit lofi will l)(^J or /U^ in .i dovolopfmintal ami ccMnpr'eftcni- 

sive seqi^ence within the framework of the total curriculum ♦ 

TARGET POPULATION 

Career Education is for All who teach and All who learn. This would include 
ail students, 

. special and regular programs, 

•>< all persons involved in the teaching/learning process within 
the school as well as the broad community outside. 

^ WHO SHOULD DO IT? 
There has been some misunderstanding in the past that career education is 
synonymous with various areas of the school program, 'e.g. vocational education^ 

a 

career development. I think perhaps this is a case of terminology and xso ,one 
of * not understanding the total scope of career education outcomes. The outcome j 
areas which define what career education is all about describe a total concept. ' 
Our attention needs to be focused on all parts of the concept, those that relate 
tb academic skills, career development and vocational skills. The total concept 
embraces all of^ these areas and is not narrpwed to one specific portion. 

■ - Re-examination of the outcome areas clearly illustrates that career education 
is: more than the ijareer development process. While Career Development is the 
organiiational fra^mework for career education, the teaching/learning process is 

the primary delivery system for career education. Career £ducation extends beyond 

, , • ' . ■ . ' . ^. 

career "^inforniat ion and decision making to includes the broader scope of the rela- 

■ ' . 

tiortship 'between education and work. It is more thpn the preparation of work 
"tfechnical ^kills and inci).udes work values and habits. The total concept embraces 
careeir guidance y vocational education and academics*, ' ^ 

At the local lever, whfere the concept is being implemented, 'the debate of who 



sLouiu do i. h..r. lone 1h . ..^.ic.i. Aaajy,;i« of the acncJ learner outcomes and 
existing programs in school districts makes it apparent that the cJelJvery of 
Career" IkJucot ion is the responsibl.iity of thfe total instructional staff. It is 
a collaborative effort of all tho:.G involved in the sch6ol program. This would 
i..ciude teachers, counselor,^, principals, . supervisors, librarians, curriculum 
dev.. ropers, etc. The specific task or responsibility, may differ but all contri- 
bute in many interraleted ways to the student outcomes. 

Instruction , 

vocational Educatiisn 

Guidance C/iPELR' EDUCATION 

G6ALS Special Education 

Community „ . - 

Research-Evaluation ^ ' 

One of the most valuable lr>ssons learned over the past years has been that 
the ultimate responsibility for Career Education lies with those accountable for 
the basic goals of education In the school system. The persons responsible f or \ 
the total, school program must plan for career education as one of the basic goals 
of education just as they plan for the development of basic reading and math skiU^.. 
Strong educational leadership is needed to keep career educations' place in the 
total school program in perspective and not allow vested departmental interests 
to overshadow. the- concept implementation. A local district . coordinator should 
assist in the responsibility for daily operations, but the comn^ent must come 
from those initially responsible for the total school pr6|rd!n. '^'f 

The delivery of career education represents a XolMbor^Jfeiv^^fet vof the • 
total instructional staff along with assistance finop^t.hp homl.' ^i^lnd com- 
munity. This can only be achieved if all persons.l^^V^^ in the totalideveaop- 
raent of the child work together to mutually ijnple^ent the s.tudeht g^«V . I . 
■ Local cpordinators are. faced daily with' quest J^ons of: How. cafr I do this? 



'^'\fit does this monn to mc? Many of thrnr* qiiontionn aro comJnp; from clar.sroom 
teacbeps who, as rnanagers of the teaching/learning procei^s » carry the bulk of 
the responsibility for achieving stated outcomes with students- While it is my 
belief that career education is a team effort, I also know in reality if nothing 
in the way of dareer related activities occurs in the classroofn there will be 
little chaiige in student outcc^es. 

The teacher^ as the daily manager of the learning environment, holds the key 
to the implementat ion of the! concept . They are with the students daily and have 
the most influence in the establishment of a relationship between education and 
the world of work* As the organizer of learning experiences » they need to in- 
clude parents ^ counselors, and members of the cwimunity as resources in the learn- 

ing process. . 

■ - '. . 

TEACH ING/LEARMIHG PROCESS \ ^ 
There has not been a gre^^t deal written concerning Career Education and the 
teaching /learn ing process* If we have not cat^efully analyzed the teaching/learn- 
ing process and what changes are needed ^ we cannot answer these questions: 

. \vfhere does ''this fit in the school prograf»i? 

How c m we do this? 
. Isn't the curriculum already too crowded? 
/ .Is this another add on? 

^ .. • r " ' 

The .main emphasis of this monograph will focus on Career Education 's a systematic 

and developmental part of the total school program: | 

, i^s relationship to the teaphing/learhing process i 
. r^^adiness of the ttcachers, administrators, and commun: / to make j 
changes " -i 
. suggestions for doncept implementation \ ^ 

^ It is impoi^tant to cla^rify that the fipliowing analysis a^nd recoirimendations 

ciiroe from one who is respo'tisxble for the da^ly operations of implementing c^^ 

education in the real world of the schools, I feel its important to state my 



bias that students n««d « Wll^rouivled-ciirriculum that eijdlPOMes the total; d*>vel- 
opment of the student: «i«i«ac» ««8thetic, social, moral." and physical^ as uell . 
ay pre)>aration for th« iroraJd of wopk, * ' v; , 

In these changing tij^B, aduc^tion Is being asked to do a vnrijsty things-' 
for students. It is not necfpaary to einpKasiro or select one basic goal over 
^not-her if we plan frqa a progrvuD^ perspective. This allows ^or all the " 

basic goals of education kaeping in mind individual nee^ and.aw^iillties of "^learn- 
ini^^ while St iil being accoias^^able for our efforts. As education strives to meet f 
the many individual needs oT the students, it is'^ecessiiy to keep in "'mind th^t '■ 
such endeavors are shaved with the hbme, family, an4-coB«unlty. ^ i /r 

What then is the r«l«tlonshlp of Career Education to the teaching/learning 

process? The teachihg/lesaraing process is not a delivery vehicle thatvis unfa- / ^ 

miliiuri to those involved in education. It has serviad as Ihe traditional vehicle 

for the goals of education. HUch of an educatoi's time is spint In college and 

'graduate school undwpatandlng the process .|ind how to use it eiE'fectiyely as a 

method for working with atudents towat^ds stated objectives In order to make posr 

sible meaningful learning of skills. / ^ 

The outcome areas 9f career education reflect ci^aln skills and understands^ 

ings necessary for the goal of pr^MUPat ion ^or work. Adjustwsnt within the ^adh- 

ing/learning process to indlude emphasis on this- goal would Include: * " 

; . Inclusion W Philosophy of Teaching > 

. Emphasis on piu^<«efulne8^ of learning 

. Variety of teaehiing tee^ . 

; . Thx^dlng/twavlng/lnf uslpn pr<x^ 

It is important to ekmlne Moh of these 1 clearly understand the re- ^ 

lationship between caraer eilucatloa and the teaching/learning process. , 



1MIIU)!;01'HY or TL'ACIILNC . — 

All educators have (teveXoped their ovm philosophy of teaching.. This has 
be^n fowped by many kinds of experiences and d^velopes as one gains new know- 
ledge and skills* ' 

■ ' * ■ ■ ' • 

.. The intjt/ortance of preparation for the world of work as a basic goal of edu-' 

is^tibn m included iri pre-service and graduate level courses at the 

^Ailnivfrsi level. "1fll)i3^e local systems are^ iYi the' process of training anjd re- 
ytt^ainihg^ it is ""crucial , prospective, educators formulate this goal as part of 

their foundation in ^educatioT^^ ^: \> 

: r in the teachitig/learning process it is necessary, ^ 

^dFrom tiiifte to tiine\ t^ revaluate their philosophy to kee^ abreast of changing > 
:time5^» School systems and un^ersities working together shobld be able to 
y address this need fpT ^all groups ihvol^ ^ / J^^. 

^ ^ If preparation 'fpr the world of work is to be- emphasised as one of the 

■: ' ' . ^ ■■ ■ ■■ ■ - .V'., - ■ ■ ■ \ . ■ ■ 

basxc goals of educatidn, there are several areas that need\ to be highlighted: ^ 

'■■i ' ^ , ^.^ '-^y^:^ the development of good work habits 
'*>>r^v ' ^^ the use of positive teaching strategies 

- ■ - • V . . . • / 

^Inclusion of the goar as part of pne*s philosophy of learning necessitate a clear 
under&tandihjg; of the concepts <ind rationaljg for car eex2. education. Once the con- 
^ qej^ been internalized the' other area's can be addressed. 

Within the philosophy of teaching we need to value and utilize positive teach- 
iitiglstra^^ students are awai^e.^ prcblem areas and -where they ne^44 

f im{nc*bvement« . While one must benefit from midtaj<;est<^ tiiuc\i depend^^ how this- ^arn^; 
JLlig^^ t^ e.' A student with a positive *^elf-imaf;e4tas the confidence to try 

tagain. If we constantly point out th^ negative aspec^ts / of chi^^pgn^ ^ 
possibly sain the ponfidence to learn frpm each lefxperience? 
V h teabher, who Emphasizes success, dbesj? much to 66ntr ibute to th<a positiye en- 
^^ixf/c^^ iearniiiii. While it is niecessarv fbr s tudents t o recognize areas of 



iinprovemont , the manner in which tliiy is pointed out. is crucial. Tho self-image 
gained during the school yearS will carry over to the Students later liffe and the 
ability to ledrn on the job. * . , ' . 

Employers, when asked why Joan or Jbhnny can-'t work, quickly reply i ^laclcW 
good work habits and attitudes, tt is importaht that greater emphasis in Vh^ ;/ 
process 'of teaching /be placed on tfite^ development " work habits" and " work Vvalu^^j i? 
in a coijsistent. manner. •. , . ^, ' ■ / . • 

Upon examination of the term work habits, we find the same sk-..ls necessary, t> 

for work in school as work on the job; e.g. ..... \ 

- ■ ■ ■ ' ■ ■ . . , :-\ 

attendance ' " . ' ^ 

• punctuality ' , ' ■ 

• . listening and following directions- 

; .. task completion^ within stated time .and criteria ^ ; 

caring about doing a job well - . ^ 

\ ability to get 'along with others - ' 

All of these, are essential both in^the classroom and on the job/ It isvimp6rtant 

that the development of these skills Ve consistent 'and tl>^ relationship between 

their, usefulness both now and later be cleanly identified starting in the early 

years where habits" begin to form. ' 

Work values as perceived by the student are also crucial to the ability of 
holding a job. e.g. 

• all jobs have worth and dignity 

. the contribution of jobs to/ society 
• . work roles for some are ie:f.sure time a^ctivities for others 
^y^yiork rol^s are interdepend 4nt ' ■ . 

■ ■ ' ; career development is a life long process 

These values are inherent within the 'school as well as on the job. 

Most, educators strive to develop good work habit? and values with their ,stu- 
dents. The need is for consistency, grade by grade, and with all teachers. \ Rea- 
sonable expectations and emphasis on quaJLity points out to students 1;hat these 
skills.,are important and will have a lasting effect on their lives, ^tt is not 



enouj;h to juot cstabliRh expoctntion:; , but tcnchorn murvt: dovolop.nnd teach p.ood 
work habits and values with students as part of the learning process. All teach- 
ers should value as part- of their philosophy of teaching what the students future 
life will be and understand the role good work habits play in the total develop- 
ment of the child. ' ' ^ * 

Teaching good work habits and V^alues is not enough. Persons involved in 
the teaching/learning process must also apply ;these, to themselves. Students. view 
tefachers as role models, and it presents, a confusing dilemma if expectations for 
students_cpTif lict . with what the teacher, as a person, practices. " ^ 

Development of good work habits, positive teaching strategies , ^nd'iwoli?T< value 
all need to be included in the personal philosophy of teaching .if the teacher* is 
to accomplish these goals with the students. . . ^ ^ ^ ^ 

MEA NJNGF ULNESS - PURPOSEFULNESS TO THE TEACHING/LEARNING PROCESS 

There are many reason^ why one learns: ^ > 

usefulness in work or leisure time 
learnirig for learning sake 
cultural devslopment 

enjoyment ' , v^-. 

It could 'be one or all of these reasons. A key motivational factor oxl both con- 
tinvims of « the teac.fiing/learning process is knowing WHY one is learning. 

Every student has * the right to understand why it is important to learn" what 
is being tauglit. Every teacher, has the responsibility to .know what is being 
taught and its purpose. . / 

Throughout a teacher's college preparation concentration was focused on con- 
tent and method. Little time was spent on establishing who use^ what is being 
taught ^ild for what purpose. \ ^ ^ 

"Why am I teaching this?" The WHY in teaching needs to become a part of the- 
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teaching/learning procj^ss. This is especially true with thb emphasis beinp, placed 
on the back to basics movement. Respondents vary on the definition of basics but 
traditionally, the emphasis has. centered on the development of reading* and math 
skills. 

VJhen questioned as to why reading and math, skills are so important, most per- 
sons yill respond that these skills are essential to a persons future. There are 
Jiot_many jobs that do 'not requir^ ability in these skilliji areas. 

The relatibnship between basic skill development and future job success, 

■ . ^ . ^ ' • . ' ... ^ . ' . ^ ■ - '\ ■ . 

further "emphasizes tbe need for painting out the pui;»pose of .what is being taught 

■ ' \ ■ ■ • . ' • • ^ . , r ■ 

as well as who uses reading and math in their job. The why and purpose often pro- 
vides, motivation; for those who., are leariling. Perhaps the why is ^in many ways^ra^^ 
basic as the develop^nent of skills. . - ' . 

, Several .changes- will be necessary in the teaching/learning process to include 
pui?posefyliiess/meaningfulness of learning. The first focuses on the process of 
delivery. The second concentrates on understandi^ig the put»pose of what is. being 
taught • , - ^ • 



The process of delivery or using purpose as motivation for learning is,,.a re-^ 



direction of content presentation, e.g. 

■ ^ v,^ ' \ - ■ ■■ . . ; 

"A'.middle school math tea^pher is preparing to introduce, thfe study 
of right angles. They could / ^ 

" ^ •• ■ ^ ^ ■ • ■ . ... ■ , \rl * 

. invite a local draftp^rson to be interviewed by^he class 

\^as to how angles are used on the. job. / 
. give examples of common math^ problems tHat need/ to be' solved 
..in drafting.'' ■ . ^ . ir'"~i'^ — ' 'l 

This prbvideq^j the why of learning .by a simple change in presentati/on. It also / ' 
prjovides the §tudents^ with a different role model, other than the teacher, to 



point out the relevancy of the math content. ^ . J A' 

■ , *^ ■ 

the process of utilizing the purpose as motivation necessitates plaiining on 



the part: of the teacher: 



. the content or instructional skill is determined 
who uses it . ' , 

how can both be taught together 

The why, is combined with instructional content to provide relevancy. The activity 
'"could be an introduction to the content or the culmination of 4 unit . This pro- 
cess enables students to see the relationship between education and the world of 
work in i^^. real way. , ^ ' 

The second change focuses upon t^e awareness of teachers at the knowledge 
and attitudinal level. Who does use what they are teaching and tor what purpose? 
Teachers represent 'a variety of backgrounds as relates tO the wor^^ 
" Throughout their prof essipnal" develojgment emphasis ha^r^riot. been {Placed op 
ety of jobs* Staf fs development nee'ds to^befp 

T^coine aware of the who an&rthe why. As planners of relevant learning ekp^^ 
their background needs to be epriched and' opportunities provided ^f or bedbming 
^ acquainted with the bi?oad world of work. ^ / 

Knowledge, of jobs as they relate . to the skills being taught is only part of 

^ • . -v ■ • ■ X"- ■. • ^ .. ■ 

t^e answer. The teacttel> must recognize the value and worth in^-providingtc^eer 
related activities to^ enhance basic"*" skill developtn6ht . " The process of meaningful ^ 
, put^pbseful teacihing must .ie ari enthusiastic, natural one if the teaching style is ' 
to be effective with students) The teacher must also understand and value the ' 

... , r , >• • 

,' ■ ■ . '" • ■ ■• . ■ ' . ' ■ ♦ 

' ■ * . . 

r(felationship between educatiort and work. 

Vari€>ty in Teaching/Learning Process * • , v 

)■ A ?• .. . ■ ■ ■ • ; . - . ; ■. 

The teabhing/le^rTilTig process ^' pxie r the past years, has been flexible in 

method's 4nd delivery Strategies in order to keep pace with the vast amount of 

... ■ -V/ .■■ . ■ . ■ ■. '^^l' ■ ■;• 

technological ;change. It' is rather difficult ^o say one mefhtKi; works, better 

^ ■ ..- ; '\ ..^ ■ - ■■. • ^ ^ /■ ■ ' " ■ ' 

than dthers becau^se of the individual differences of students. Education att^pts 
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to ineot'^aolV ch^l^ cjre atid dcv<ilop tfliom to their fullo:; t^ic^^ 

with a variety of methods. 



Career Eduction, blends a variety of techniquQ^ thaf are already 'f^arTviJ|t^ir ^ 
^to some l^eachers in the teiaching/learning process. The easiest way to cl^^«^^|^^^ 



tliN^e";:^Btshni<iues is to provide a short description. 



erview 



Research 



Discussion 




A -class or indiyiduar qufest ions ,^workers aBout-^:^:^^^ 
theirs job. It is an "exc^el^nt means of research J^^^^ffi 
' listening, inquiry, and communicating. . 



Students participate 'in: 

. locating pre^ihterview information 
formulStiop of questions ^ / 
, v. . conducting thp intjsrview - , ^ 
. follow up activities r" ^ - 



Research about the world of ytack can be 'corfiucted 
by every child in every grad)^ level. The amount 
and mode <Jf research depends upon the individual 
child*/ ' 

Research can be accomplished in many ways; v^itten 
reports, interviews, fiiB^^^nd ^filmstrips,^ record- 
ings and tapes, books, charts, letters, newspapers, 
magazines,, commercials, etc, . 
Discos^on is a useful tool for planning activities, 
problem solving, attitude and value clarification 

\ about the world of work. 
The teacher 'creates arx aware, free, accepting atmos- . 
phere. oThe students should feel free to express !^ 
their views in an appropriate manner, > , 

Guidelines a^e established before each session be- 

tgins . Teacher lecture and child-teache>^-child* ex- 
changes are avoi<^d, * S 



Bulletin boards serve '^o focus attention, stimulate 
thinking, ^nd display childrens activities, A 
career bulletin board should reflect the career 

; I 

theme or career valuer N 

Any of the following general themes could be devel- 
pped f or a specific subject area' orS3j.assroom^ e^g. 



Biinbow Of Careers - „. . ' 
;?i^e^Many People^ Who Work On 
•^ j^tajfe Pare» 



\ 



\ 



^rhfsi^^^ .Of \ . 

]^5^iGa*^ Xbr A Career 

^^^^^jjjlA^ Educational Ilequirements^ 



J. Spread> Th^^ W^ About 
^ #^:^<yfisid(Br A Gareir Iii -' 



Be A 



Y Hand^^g^ kre those 'activities which en- ' 

^^^Q§^S^^^^ ' whi<:ih; at ww)^ 

These activities 



^ . , J^^ng^^J^i^^ , Hands on 

^j^^et^(a^ s^ to as- 



socj.|rtie-^^^ to perfornif a qef iS&in job 

wKli^^tli^^ talents and capabilities • 

A field trip is an excellent way iifo gathe^r'' informal 
"tlpn about the wo)?ld\bf * work on^^|l first hand basia, 
rt'scouw iialfeiinating activity. . 

Workers^ 9an 'be viewed in#eal-iife m they 
cqpry out their daily rolled and responsibilities • 

* ' ' ' — ■ ■ i'^'^' V 

Experiences should^be carefully planned by th^ cla|es 
in advance. Questions should be developed to fiif^ing 
purpose to the trip. A special emphasis^^needs to 



'::m 



be placed on persons in the jobs. 
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IioarniuB ooritcro .u»o opccial areas dosigned for 
individual and small group learning activities. 
L'^irning centers can be used in a variety of ways 
depending upon the teachers purpose. . 

1. Total learning environmei^ " 

2. Remedial worjc 

V 3 . Drill ^' . , ^» - . • . . 

^. Iht€*>est activities ' - 

5. Enrichment activities * I ' , 

■ ■ . ■ - ■ • • • 

A career theme can provide an excellent 'inpfi^e^tioli- 
a 1' theme for e^ch of thjBse>^rposes^^ * 
Interest centers of tobl$ can provide spmW hands- . 



. on experi^ces fbi? childreft. 
This^ proyides the student with a chanc^^in a 
structm^edt '^^^ to spend time ob-^ , 

serving a mod^l pr /models cdir 
duties on the job* It pr^s%nts work in a real 

life setting. Skills and qualification's can be 

^ ■ . , ^ . ■■ ;.. ■ ' ^ _^ > ■ ■ ■ . . ' .. ' . 

analyzed as well as interests and talents examined.; 

■ ■ " . ' ■ . ' ' ■ ' ■'■'■'>', - . ■ • 

The internship program, is a non-paid experience for 

secondary students in a 3o*b area of their choice 

"The amount of t ime may vai;y». 
. ■ '''"x"'' ' ■ ■ ■' * ' ■ 

It provides stiiients Wi^h'-bpportiinities to: 

>. explore th§ day to day, hbur to hour ddtiek 
and responsibilities of ^ job 



acquire knowledge of otHer jobs^ related :to 
his job choice \ / / ■ 

observe th^ .careel> latt ice within a j ob 
area" ' ■ ' ■ ■ ' ' ' ' • . \ 

interact with a successful rdld model 
participate iin hand^s on activities 



jUm^ KoXo .|l|iiy^4in providot; tlio oppor^tunity for the alu-' 

* dent is tio act out a work situation arid to examine 



sHarades ^ 



carefully their interests* A game of cHarades 
could be played 1 Cards can be prepared with pic- 
turf^s of workers with or ^without ^ suggestive 

coiiiments oA ta^k^ oerfonned by ime worker to give ^ 

, / - .■ ^ ,7;- ^ . V ■ • 

^tudents an ^idea foi? the role play situation, ^ 
f /• Students can draw and tKgp- role pi^iy the wd^^r ; 
^ \ <^ for "others to^ess. / : ' , ^ " , , > 

All of tl\ese te^hhiqt^es%mphasize attivity-centered appx?oachrto the ; 

. - V. ■ ■■-7 ' ■ ■ " . ■ ■ ■" -I' ^ ■ 

teaching/learning procesd. ^e where -fftudejifts »e actively btlt- construct ^ 

Involved ixi the process of le^ing. with strong em^^ U|^: the^'rela'tionship . 

•'•between etiucat ion and thei world" of wot^^ ^ . , ' \ 

' ' ■fr'^.r--'-:-A:^--'-: ^ ^- ^ ■7/- ■/■"■^■'v '^^.^ 

, The ^^eacher, i^i utilizing a variety of techh^^^ as: part of tthe iristruc-^ 

tional'xieliverv process, is not confined to the world of the formal c'lassroom - 
but extends the'^ classroom into the communitj^ to^tiie r§al. world. A^ maxi^ager of 

V ' / . v ■• ■ ; /: ■ . ■■ : ■ : * . • ' ^ 

• the Inarming Environment , the teaichers do not see themselves as th^ only teacher 

but recognise -.the availability and value of including others (counselor?, parentis 



l^ibrariatis, <:oinmun it y persons, retired persons) as teachers in areas of ^the^f 



specia/ity 



r^ . ' ' /The 'teaching/learning process becomes a shared^ responsibility. The .teacher;^ 
t pX^i th^ iearning experience but is not^^ece^a^il^^ imparter o^ knowledge. 

No te^acher can be i93cisetr^d to be^ an expert i|J all, areas, and a wise teacher 
V utilizes a. variety of resouivjes to accomplish the understjan^ings and skiMi need- 

f # ' ^' ■ ^ ■ . ■ " :■ ; - ' . : ^"^^ ■ - . \ ^ ■ ' ■ 

V.' ^ by the atadents. Students today learn from a variety of sourcei^ j- television, 
I Vol« iijodeis, peerai, etc.^ ^ skilltufinanager can capitalize on all avaijkable ^ ' 

^ ' ' ' ' '■• ' • •■ " •' •" ■ • •. \'-'- ; 

r -resources* TJhe'broadef' community -dft^ become a stimulating classroom 




It takes ^ very skillful, secure toachor to structure such career-related v 
learning activities always insuring that such activities are based pn blear 
instructional objectives, for the students. In order to accomplish this change 
in the teaching/learning process, teachers must: ' .^'^ 

■ ■ V ^. . > 

• appreciate the value of these types of experiences 

... . ■: -^^^ ■ ■ ^ ■•■t ■ ' ■• . ■ . . ■ ' . ■ ' 

. • become aware of what resourceis are available • 

• • " •■ . ' ■ ■ . ■ ^ - . • ^ ' ■ . 

have time to plan 

'■'*'' ■■ ' . 

. . insut^e that experiences do riot take away from content or skill, 
" " . development but enhance and bring purpiosfe to the laeachirg/ 
/leari)ing process. ^ - ' v 

A strong practical stiaiff . development Component is necessary to^ass^ 
ers in providing variety to the teaching/tLearning proc^- - • . . 

. ..^ ■ WEAVING/INFUSING/THKSADlNg 

Persons .involved in career education will :,of ten refer to the process, of S 

#eaving, threading ot» infusion into the Gurriculum^ These terms S/ere initiate 

to clarify t)\at Career Education, a:s one of the g^oals of education, is hbt W^j^^ 

. - ... ' ^ ■ _ • ''' // 

ate bu4: infused within the total school program and as such is a. thread Weaving 

. throughout the entire curricililum. Jt is not a separate subject or ap add-on, 

but included in all areas to facilitate the relationship betwecin educ|ition/7and . 

: As a program implementor, I think of these terms from two differnet//perspeCiT 
fiv^s which answer the inevitable question 

^ - : '^How drf^wc do Cayeer Eduqation in the iilassroom?** 
This question generally comes from two different type§ of role groups^ ^ 
gram planner arid this'olasdroom teacher. Two perspectives, but both equally im- 

'■■.■■■■'V, ■"• ,• . • Hi' ^ ■ ■■■■ ■ ^. ■ ■ /' 

poimant to the implementation of Caiseer Education}; , - . ' 



Program Planhcr , . 

' . ■■ ' 

the program pianner, has the responsibility of keeping in perspective the 
I . ; ■ . . ^ ' ' ' 

total school program while planning the infusion of Career concepts within t)ie 

^urriciij.um. * This person bears the accounCability for l lie systematic development 

of career' education along with reading, math, ete. The planner, analyze: 



where does; this fit in the total -curriculum? 



'V-^ ' r . wh^it i8:>a logical scopV and sequence bf career ol)jectives? 



wh^ should the total* career education program K-1 2 look like? 



\ ...... . . ■ . /\ - ' *7 

. how doi|s this fit with what is already in the cladsroom? 

. • ■. • . ■ ■' • ■ . ■ . ' ' r:'" : '^r 

W what kinds of activities should occur in the .classroom, i.n 
' v * guidance, in vocational programs? . ""'0, ■ . . ' 

• ' . ' ■. • • ,/ ^ • • ■ . ^ ■'. . • . . ' . . ■ 

' ; • how 46es this inter-relati^ with the dther , basic goals of education? 

Until these questions have been carefully analyzed'^rid a "program design.^de- : 
yeloped whitth includes infusion intc> the total program. It is very difficult for 
teachers to implement activities in the classroorn. ' 

Weaving or infusing into the total ^achpol program means building~caa?eer con- 
cepts in a GqJ3i8is.1;fent and developmental system, within the''^' instructional de-. 

sign of the school dj^strict. , 1% is possible to have many isolated career-related 
lactivities ocpuring in classrqoms without all this, j^gbiit , a developjne^ntal program 
T^^~~tB"~necessary^o_iMure accom;^ii8hment of student goals by all students, at all j 
levels. Readijpg and |iath skills are noFdeveloped^ 1^^^^^ 
rior 'shbuld preparation |or^ the world of wprJ^V If the total concept gf career 
A education is to become infused pjeimanently within the school i^ogram, it does 
i'equire a coroprehensivte systematic^plan. ^ 

It is the re8ponsl)t)ility of the program plariner, co-ordinator , to develop 
/ this plan with .the input from those involved in the instructional delivery sy$tem 
And men&era^p Main components of such a plan should include: 



. . Clarification of Roldn f. Ronponsibilitias' / ' / 

. CurHculum Development / 
Staff Development 

Community Involvement - ^ 

Evaluation 

Development of a plan will faciliate concept implementation and provide 
needed direction for tfiose persons involved in the delivery 'system. . It will : 
provide, an overall framework and insure that all" outcomes are included in e 
deyelolfmental process and that career education will not overburden 'the dt^ic- ' 
UIOD) but take its place. 4 an equally important goal of educatiori 'aniong the. , 
basic#^ls as we work'*towards the development of tY- total dhild 

■•. ■ ■■■"< '■■ ■ ■ ' 

Classroom Teacheb . ipK J 




Once an .overall plan has beGh established it become^ easier for thfe jteacifier 
;?iio underst^ irtiat they at-p being aske<i J:o inclement; They no leJhger need to ' 
•'■question: • r-"^'-' ■ . . ; - . _ J 

'V . Who iis going to do this? ' \ 

^"t is a collaborative teanj effort. ^» 

• yt ^e^q d6es .it fit into what . I am teaching;? 

, . It fits wh^e it can illustrate and enhance the meaningfulness of^ the 
itisttjuctibnal content. 

* How many minutes a dUy? 

:l^:^,^JF^^J^^ conce^jcs fit: within the 

cui^riculum wherever tljj^^ apply .as part of th^^ 

■■ ; •■ ; • ■ ; • / . ■■■■ . ■ ■ : V >■ • „.",.. V - . ■." v'-i'/. 

:\ . - ^^^^Educaticfh does^not have, to h 

; / .j\ - i rai^tite but only wh^e applicable , / ^ * 

V. : :/ Pp^^^^'^-^^de inform^^ about all jobs? ; ^ 

. ^ - t impossible for ev^y teacher to cover i:he multitude of occu^-' 

J tions available. A proj^am theme s^^ructure per grade leWl and/^r " 
subject area often helps to >?ovide a wid^ expo^^ Of ^ < 

ig?fV'- ■ work. ' ■ " • '•■ '-fr. .. -■. - 




Do f Include this in'qycry subject? 

Career Education is a thread that weaves through subject areas. 
The amount of inclusion in each subject areayMpen|ds on the appli- 
cability to instructional content* A compt^ehensive plan can insure 
that career education does not overbux^n any one subject area* 

Whsiti do I drop to put this in? 

Nothing needs to be drcpt>ed, It/xs not an either/or situation* The. 



teacher simply matches; a caree? outcome or theme with an applicable 

iristructionai objective ai^^lans^.a^ activity tha,t acc<»nplishes both 

at the same tiJne. /Caa^e^i^educa*;! provides the motivatti6n for^ 

learning subject contiam: skills; , 

What exactly is it yoy^aint 'me to^^^^ "i 

A teacheir who of ca£^<^^ and its - ^ 

impbrtance aii^ goals of 'education can infuse 

career--riRd^ted sttidemt outcomes as part of the teaching/learning ^ 

prociras^ 'the process pf infusion into the everyday ourriculum be- 

comes a planTting proG^ess involving a few steps* 

• Awareness 6f the student career oUtccnnes or th^es 
fdr the* grSde level^or subject area. * 

■ • Awareriess^^^^^^^ and objective 

^ ^; ■■■iW."each'';su^^ * • - 

^ - Hatching^^^ <^^^ a career out*- ^ 

^1^} ■ ;c(Mne;^'''-.^ ■•■V -l 'V.;-- y' ■ ■ * . '^J^ 

^ f laniiing an activity that; c<Miibine£i' itH^ ittstructionai and 

2'.. ■■;;Vcarieer'-o^^ v'/:^'-,''''' y . .V, •■ 

i . Evaiuatlj^g^t^ / \ ' ^ - . \ 

This process, is best clarified by^- soine t»kaiQples typical of griides 

■::.3.^ .8, and,li^. 



■■-'/Or:' 



Given a two or thre© word sentence, the 
child will orally eKpand the sentences 
witb ^iovAs or phrases which tell how, 
^r ^>rtien, where, why* 



Expand inpi ^ent^nces : The child. - 

uses words or phrases how, whefi, 

where , why to orally expand two 

-or three word career-related ' ' , 'V4 

sent ehces . JEg ; Trajntsporta.tion 

. ^The pilot flew^ : 

i ; The: airplane mechanic 
' worked ■ l'-^' 

. Tlhe astronaut blamed off . 



^3 



<»rade 8 



Given ^sentences wil^h^^:>^^ 
the cJ)ild will ^^^t^ 

ifli^^j^^ of the sentence. 
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Context Clues : Give student's a 



.wrk sheet contalftlng, senteniies'%^^ 



that include a job tltle'with^^^ 
descriptive ptoase of that 'loB; 
the student will identify the wrd;^ 
or words i;hat unlopk the^anJLi»g 
of the i6b^ Eg. 

1., The C ARTpGRA?HER drew, the 

' 2. ■tifedfnax^'a'unele,.ato~M|SiS 
' ARCHAEOLOGIST. ^U^M^^ 

Mary?8;BfetlieP;:Wt?tlii# 
H^y should -h^vft 1^1^^ 
straightened J^w^^WmM 
ner to am 0RTft6ptW^R!^i|S| 



3. 



-?1 



Grade 11 

Given a teacher-prepared list of selected 
titles of ^class readings » the student 
^will write one-sentence statements of the 
main idea of each selection. 



Finding Main Idea ; Assign students 
to read magazine articles and/or 
p^amphlets related to lifestyles of 
the job cluster of His/her choice. 
After reading, student will write 
one sentence statements of the main 
idea of each selection. 



Basic Skill - Whth 
Grade 3 

Given the sum and one addend of slibtrac- 
tion facts throiigh 18, the student will 
give the fact.. 



Game Board: 



dinner 




1/1 1 1 11.^ 




-Back 3 
spaces 



Reinforce addition and subtraction 
facts, 

Be a Painter - Paint Your Way* 
Through The House. 

Directions : 

1. 'Each child selects a card. 



2. 



5. 



First the child must name the 
tool on the card , if he or 
does not knpw the tool, the, 
lose their ttirn. 
Then tHe child - given the sum 
and one addend^ of the subtrac- 
tion facts must give the fact. 
If the student gives the correct 
answer - they move 1 space. 
The first person to reach the - ^ 
top is the winner. ;^ 
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C.r.ide U 



Add, subtract and multiply usirj^ addends 
involving tei^ths, hundredths j thousands. 



Employee 


M 


T 


W 


T 


T 


Rate 


A 


e 


9 


8 


!v" 


i <, 


$ 2.88 


B •/ 


8 


8 


9 


n 


8 


2.96 




9 


8 


9 


9 


9 


3.10 


' i 


8 


8 






8- 


2. 45, 



Decimals ; 

The payroll check is very important. 
How the payroll is figured is 

important to the worker and the the 
' employer . 

Have students reinforce skills by 
the following worksheet. 



Overtime Total hrs. worked O'.T. Reg! Total 

Rate _Reg^. . Overtime Wages Waggs Wa^es 



$ 4.32 



39 



$8.6U 



112.32 



120.96 



Grade 11 - 
Given a iset. of directed rational 
numbers and a numbed? line, the stu- 
dent will graph on the number line 
the point corresponding to each 
rational number. 




Graphing Directed Numbers ;' 

Have eachvstudent choose a stock 

from the quotations page 'of the 

C" ■ ■ 

newspaper. For two weeks, each 
student will graph the stock price 
as it goes up and down to illust- 
rate positive and negative numbers. 
The students will then compute how 
much "n" shares of stock cost at 
the beginning'^^rice^and how mUch 
"n" shares of 'stQcli sold for at' 




the last price. Students will 
then compute if there was a pro- 
c fit or loss . 

These examples illustrate a relatively easy process to infuse career con- 
cepts as part, of the regular mrriculum ^without it becoming an add-on. The 
instructional skill is the o^-ganizing point with the career concept providing 
the* theme or motivation for the activity. The instructional scope and sequence 
is not destroyed but progresses in its regular developmental pattern. The ' ; 
career concepts sequenced through the grade and subject levels are woven in , 
where they naturally apply. The relationship betweeji education |uid work becomes 

a pai^t of the total curriculum without-^ taking away from the other goals of ^educa- 

; •• ■ ^ . . ■ ' ■" ■ • i 

tion. , - , 

This process does not happen overnight . Teachers need time to be able to 
under ist and the' process^ and to prepare matef»ials for infusion into the instructioh- 
al content . ^ 

In order to insure a comprehensive, sequential process a qurriculum develop- 

{■ . ■ . . . 

ment effort is necessary. The local coordinator with input from the classffoom 
^eachers must' analyze the curriculum areas and place the sequence of career out-- 
comes where they apply. The total curriculum must then be studied to insure that ^ 
any 'one subject area ds, not being over saturated , ^d that all career outcomes , 
are being developed in a systematic way K-1 2. 

" Wtilie weavingyt:hreading/inf using has been viewed f r om the . r ole .of the jprogr^ 
plahner and the classroc^ teacher, it, is important* to note {the interdependence, 
the two perspectives . Total program planning facilitates iifidiyidual classroom 
^ plmihiiig-ias preparation for the world of^ work becomes part of the teaching/learn-'^;/ 



GUt'.Gi;STiONS rOK IMFLUMUNTATIUN 



.The. need exists for greater clarity ii^ the process of implementation of 
career educdflbn. Change in education has^never been an overnight occurrence. 
•The types- of changes suggested in this ijonograph are comprehensive when viewed 
from a total prbgram point of view. A great deal of educational planning is 
needed. for the concept to become an on-going part of a school district's instruc- 
tional program. . 

It is not prudent to, suggest a step-by-step process that will -Vork for ' \ 
every sciibol district. A number of successful demonstration models have been 
Implemented throughout the United States for persons to study and replicate. The 
^ career learner outcomes provide a framework for program plaining. Each system 
must assess their own needs, readiness for chan^^. existing "school curriculum, 
and plan accordingly. -.. ■ = ^ 

Although a variety of implementation models exist, there are some common ■ 
observations pertinent to each district in terms of ^ 

. readiness of school administrators to allow change 
, to occur. 



readiness of ^ the ability of teachers tp make changes 
in the tefaching /learning process. 

readiness of the community for the kinds of changes 
in the teaching/learning process. . 



'■■ y Readinesaic of Sch ool Administrators - ' 

pjof : . must have a clear understanding of the carefer educati^ 

||}<J^^pt and be ^committed to cyjncept implementation. Very little lasting change 
Ige^ws in the educatiSSnal system without the' enthusiastic and continued support' 
I^lj^e^chi^f , administrator. In- order fpv career education to 'become a "permaneivt 



iSSS'? teaching/learning prbcfess . . administrators 
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must do more than allow it 



does happen. 

Change i?equires time. It 4p important that initially long and short range 

goals be establish^bd. Administrators need to, analyze: 

. where they are. ^ 
; . where the school district needs to go. 

. . what is a reasonable amount of time needed to accomplish 
3tated goals • 

what resources will be needed. . - 

Each schobl system is unique. Readiness and ability to change varices with each 
" different district. Change requires careful planning as relates to ^Ipcal needs. 
, Career Education requires planning/from a total program perspective- Where 
does the goal fit within the total framework of the systems goals of edacati<Hi. 

A district administrator is faced with a variety of pressures from all areas* 
It ii3 difficult to think in terms of total program, and to allocate resources ' 
/where needed, rather than most popular in light of such pressures. The adminis- 
trator holds the i^esponsiblity to provide the best instructional program possible 
for all students. This total program includes all the goals of educatiog^, includ- 
%ug preparation for the world of work. 

strong commitment and educational leadership is necessary for local- adminis- 
trators to insure, that the concept of Career Educat4.on is an interwoven part of 
the curriculum design of the system, a team effort by all itivolved^ in the instruc- 
tipnai delivery system; and a real part of the i g'^r Ir t ' a ph i losophy education. 
V 'At the local school level, the building principal becomes a key iadministra- 
tive role. The atmosphere of acceptance and the enthusiasm for concept implemen- 
tation determines success op failure in the building. \^ ^ ^ 

: / : ' A buildi^^ principal, while not expected to provide Jtraining and support 
f S^^^viicc^^ give positive reinf orcem^ht to 



If the principal viewa career education ac at. add-on, a' fad, or an intrusion, 
' •• •) ■ . • 

.the implementation process is hampered. Career Education, represents a team effort. 

All members .of the team, especially . the leader, must be- committed to cha^jge if the 
change is to have a lasting^ef feet . 

Administrative ability and rapi>ort with staff are necessary ingredients for 
any educational change. An adept administrator can facilitate the process of 
implementation in- a systematic manner. 

All administrators are not ready for change. Education has undergone- many- 
inges over the past years. 'Declining enrollments and lack of funds have caused 
many persons to be skeptical of change. As school-districts wrestle with these 
crucial problems perhaps it/ is time for administr'ators; to re-examine their goals 
and allocate resources accordingly. 

It is important to keep in mind the purpose of r arefer education, preparation 
for work, that includes: 

academic skills f 
work habits and values ' . • 

knowledge of world of work . 
vocational skills 
decision making skills 

Schools prepare students for future life. Most persons will §gree, when thinking 

in terms of student needs, it is .necessai^y for change to occur. Administrators 

in each district will #ff ect^.wbether this cjiange occurs and is a lasting one. i 



Readiness of Teachers 



The teachers ability to blend career education into the teaching/learning 



prijcess is dependent upon csevpral factors: 




willingness to change \ » _ 

.^.understanding of the concept of career education 
recognition of the need^ for career education 
understanding of their role in the team effort 
^ level of ^instruct ionaX deJ,ivery skills as a teacher :^ 
wil^ngn^s^. to^u^^^^^ a part of the 

^^ching/lfearnihg process 
strong staff cij&velopmen-r program ' 



4 



: In onltn^ Tor* cartx^t' c^clucril ioii \p pccur In t.luj o , tUa Iv^hhor mini 

• I 

understand what career education is trying tib accomplish; must be opfen to try 
new things; and-) must value its development with students. If all of these faetors 
are not present, the classroom, door will c^^pse, and there will be|^a void in one 
part of the students* development. 1 

^ The above factors are possible if a structured, planned , program is develop- 
ed with input from teachers, counselors, libi'arians ^ etc. Half the fear of change 
is conquered, if the stafjf knows wh^t is expected), the value of the concept, and - 
what their role is inv^i^ffS^mplementation process. 

A complete, comprehensive change' will not occur overnight. Re^adiness to 
change is similar to readiness of stiidents to learn. Individual differences exist 

among instructional staff in their acceptance to change as Well as acquiring the 

* . " ^ • i ' ' ■ ■ 

skills necessary to implement the concept. Change should be implemented - in accord- 



ance .with the readiness level of th^ staff. 

/ ■ ■ . . , ■ ■ 

It'^h^s beeo my experience over the past sev^n years, that the infusiop of 

' ' '-! ' " ' ' ^ ' ' • ". . 

career poncepts into the teaching/learning process is dependent Upon the instjruc- 

tional delivery ^skills of the stei^'f.^ Instructional competencies that ^re ecessary 

*for effective teaching are the key to the delivery of career education. 

A teacher, who is experiencing classroom management problems, lacks" a variety 

■ - ■ ' ' / , ■ ■■ ■■ ^- ^ !.•■■.■. ... ■ • ' 

of teaching strategies, or has limited knowledge of subje^ct -matter, needs assist- 

•. . ■ ■ » -,1 ' k • ■ . . • 

ance in these , areas bei^ore. the career concepts c^n . be iTifusec| into the teaching/ 

learning process The reinforcement of teaching skills and the review of subject S 

content^ enable© .teachers to gt»ow prof essional-1^, as well as infuse the career con- 

cepts into the learning proces3. TIME is needed for staff development in order 

to faciJSitate understanding of the XKJhcept and to develop needed delivifery skills. 



.1 



Staff dieveloptnent competencies nmst be prioritized as teacher readiness is 



JSSKi^iS^ tliroughput the year j \Zi 
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and rcuiforcod conr.L.uUly. TIMljvIor plcinnlnii, tlML tor dovolopinj- iiiatorlulu, . 
. ' ■ . c •.. ■. \ ' , ■ ' V- ^ ■' •' 

• TIME, for exploring the world of 'worK and TIME for trying activities out, is the 

mostf valuable staff deyelopment. for" teachers. Most teachers I have wbrked with 

- ^"^v '\ . ' - * " ' \, , ' ^ •• • ■ ■■ ; 

are niore than Willing to infuse career concepts when the anxiety of how and whQn 

** - . '** ' " • . 

has been reduced. ^ . 

. ■■ • . • . . 

■ ' • .... . . ^ < , 

Staff development cannbt be accomplished in one session. It is better to 

• Ji ' ■• .•^ ~ . ■' 

start slowly with a brief orientation and then add a few i>ractical techniques. 

TIME needs to be allowed for teachfers to implement these vskills inJ.the cli^sroom; 

gdin some security in implementation; and >receive praise as well as reinfdpcement 

foi> their''ef forts. Too much at one time creates a mental block against implement- 

ing anything. sample list of priorities might include: 

V . underst,andirig the concepts of career education 

k nowledge- ^ri'd ability of techniques ' - 

r bulletin boards s 
. ' . ' - interviewing 

interest centers ■ ' " 
. ' role prlaying 

^ discussion ^ • - 

. knowledge and ability to involve the. conmlunity 
^ :> . curriculum infusion o 

' • > knowledge of co-ordination with other role groups 
on the team > 
' ' J. ^ ■ ■ . • . " . . r 

These items developed gi^adually over a period pf"^ time enable the teacher not to 

feel swamped, but build security and. willingness t,d inclu<^e career education ae 

part 6f the teaching/learning process. 

"-,■■■-<>. . ■ ■ - . . • ■■^ 

Teai:liers and Instructional staff need to be reinforced fb* their e^orts. 

I,- Many wiiir feel the world of work is important for students and-f eel satisfaction 

in the students success. Others>roay need encouragemeht to try. All need a feel- 

tih ing of success and contribution for efforts that are tried. ^ 



m 



. iSqme ma Is in this for the staff besides more work? After 

ItalHiPg with teacheris I found there are a variety of answers tot that question. 



■'■■i 
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• I ' like to try HQv/ thit\jT^3 

I npppocintc tho roco/vn.'Jtion of iny oPFortn . , 

.1 feel this^is an imp^pt^nt part of . a chtlds .'^if^ i 
. 1 1| has broadened tny a Va^^neSQ Of fhe world of work" ' . \ 

The kids enjoy it ^ .\. * > ' 

No-fhing, I . do it tecaus^ it is required 

These answers reflect the individuaX differences among staff. .Each staff member 

is Motivated by different reaso^is,^ The y^ey is identifying the r^iswards important 

to that person and reinforcing t he efforts, ' " 

Another important aspect in tb^ delivery of career education is .community 

utilization. This^ls where the reaJ- wor»i(} of work occurs daily. Teachers need 

toT)e ^ware of ilable resources ^nd hoW to use them effectively. i . ^ 

Acceptance plays a key role in the xx^e of the community. Teachei;'s need ''to 
* ' . ■ i ' . ■■ . 

accept that all learning does not t^ke pi^Ce iji the classroom and out of a book. 

T^he community is filled with daily v/orK e><Periences' and what better representa-- 
J. ^ ■ ■ . , ■ 

tive could there be than the worker on "^h^ job, L ^ 

• - • . . ^ \ . • 

The idea that only teachers can te^cb neejis to be dispelled. Children learn: 
from many different persons in their development - a paren^, a neighbor, a teach-^ 

• . . ■ • f 

er; a friend, etc. 

^ Classroom teachers need* to accePt this not a^ limitation of tlieii ability 
but as valuable enrichment to the learn J^tl^ •^^ri^os-t>f--^^ students. Teachers 

^as managers of the learning process i .can (Jr^^ ^pon a variety of community .resources 
and^^ still, Insure that instructional objective,? are be ipg^ included. The' teaching/ 

vlearaing process. becomes a shared ipes|>on5ibtiity between the school, home and - 



family" for^- the benefit of the student. 



H;; Readiness of the Community 



^^^.^:{^fff<^■•iJ•l•••••^:•<.i>''■. 



The need 



.■J 



for a collaborative ^^fort:\ i,etween ccffi>munity, home, family, and the*" 
KS^^°^^ throxighly diaotfsse,^' itj-.o^W Witinfes. Career Education does not , 

The/cohdept .of c^tee^* ,e<iug^tibnr:it-a. place in the school pifo~ " 





H^qI' vsut'voyy iiul LCtiLa Lhal Lho coinmuirity and paroulij I'cel 'the uchoolc oliould 
do inof<5 tho ^^^a of preparing students for the world of work. It la vital the 



community Understands that in ordef to achieve, this goal/^ cHanges will occur in 
the* tc^ct>'^g/lea^ning process. ' e.g. 'ji ^ „ 

classroom experiences will be iT)ore acytxvity oriented 

* classroom, act ;Lyities might be* different than when they 
■. • • - attended school; // r ' 

' ^ • some learning experiences will pccur/ outside of the 

cXassf^oom. ^ // ^ 

. ipontent for teaching basic skills ,cif reading ahd math , 
1 - \ may have a career theme. ' . > j^,/ „ 

. ' ' • inst;,ructionai scope and sequence l^lll be' maih^^ned . ^ _ 

• community persons will be called ^hvas resourc^,/'. 



The Community and home musi: perceive the pre^^atibn for wo;rk as a.sKared 
respori^il^ility an^ong the community, home and scho|l^l, ..All pf these groups have a 
role in the preparatit^n^of the student for the v/orld of work. ' 

' Hov ^^n th® community be involved? Once tjhe community accepts their joint 
^role v^o^th the school there are unendless oppox^tunites for involvement. Some may 



include : 



1 



serving on advisory councils * ' 

assisting ill staff training - ^ 
speakers / 
tie 



Leld tritis 
internships ""and shadowing 
advising .as, to relevance of curriculum 
materials about the^ world of work 
public awarpness of ibareer education 
work experidrnce. sites 
projectio?is on fixture job needs . 



ir:??'The4e only a few examples of activities that ^ are .occurring .i.n many of the . 



f^r l^et[{ox\$^^i^ sites throughout the United- .States. The possibilities are unending 



^chool/staff and the C9mmunity should ' pian t<?gethei?5|kW^at kinds of experi- 



School personnel yViile skillful managers of the infjlruct ionai* content should 
recdgniase the leadershjip of tKte business, labor, professional. community in provrd-- 
«;^ing Idealistic experiences about the world of work, " , , 

. Community involvement with the school is not a new concept.. Many joint actiy- 
ities h^ave been conducted througliout the years in all areas of the curriculum. My 
surest ioix. is that those, activities which incJLude preparation for the woildr6f 
work be expanded and available to all students. 

Thfe community should^ not wait to be asketi but' assume some direct responsi- 
bility/f or initiating joint experiences for the students. This exparicied linkage 
betwe.en* school and conununity will serve to strengthen ;fol7 all students the rel^- 
tionship between education and work. » / 

^^^^f^^oth^v aspect of the community, the home and family ^ is very much a part of 
this expanded partnership. Their children are what it is all about. Parents hold 
a major responsibility in the career development of their children.. All want to 
dee their children succeed^. Some express this concern in varying ways , but the 
childs success remains the und^r-. thought . . , 

^ Parents have beeii involved indirectly in the career development process -of 

their-child by the ideas, values and Work habits expressed by them at horhe. Many 

.. ■ I. 

times parents do not realize the informal ways in which their q.hildren form values 
and attitudes about the world of work.' 

Several demonstration sites have utilized formal ways to work ,jwith parents. 
Actiyit,ies in which >p^arent« have b^en; involved include: 




. resource persons 
. volunteers " . ^ 

. assisting in school resource surveys 
. field, trips 

. pau^ent discission groups , ' 

.. /demonsti^atix>ns of hobbies / 
v.. assisting in school newsiettei?s 
i • P.TlA. programs 

involvement of retirVd i)ersor\s 
- . . adyisbby. cbhunittees / ' . 
bpeciai projects^ f 



Many other kinds of activities could be planned. The more the school, com- -^I*":^ 

' ■ ■ ■ : ' r 

mi.nity, home and family work together, the easier the transition foi.^ a student 
fpom school to work. \ ' • " 

.y Each group has ^something to gain from the partnership. ' A forum needs to be" 
esta' lished in each district whereby t^he development of such a partnership cariTJe 
established. The leadership does not always have to borne from the school. In - 
fact, if it is truly a partnership, the leadership will change depending on the . ■ ^ " 
task ^ to be accomplished. 

Career Education is a team effort which involves many role groups within the \ 
school, the community, the home and family. This team effort will facilitate the 

implementation of preparation for work as one of the basic goals of education. ^ 
The relationship between education and work will be clear to all students. 



Summary ; - , • - 

\ Career Educatibh , as a basic goal of educj^tion,' is importiant to^a childs 
total development. It is a part of the total school prc^aip and weaves through ^ 
out -the entire curriculum for all students an<i for all instruct ionil staff . 
— -The lasting effectiveness of career education will be judged by the accom- 
plishment ,pf the stated learner out cdmes. Are students, Iciiving our schools, pre- 
pared fori the world of vor}^? : , . ^ . 

Many f^actors jinfluenc.e the success of this goal; e.g>r * ^ 

■ ■' ' ' ■ ■ ^ . ■ '■ "' \ '\'.' . ^ . . 

' district philosophy,:' — - 

^ > admii/istratiye c<OTmltmeht, - . . 

. comiinuTj^ty j^inyolve^ 

' * . ^r*ricalum > 
/' •' .. ' •, . ■.- ■ ' . v- . 

Whil^^hfese necessary ingredient, in prograiti success, the key resource 



